Canon in D, Pachelbel 3.
In the Hall of the Mountain King, Grieg 4.
Appendix B -Listening Sheet (one copy as overhead, copies for students) 5.
Appendix C -Listening Sheet scoring rubric 6.
Appendix D -Listening Sheet Tempo Terms to Know. 7.
Appendix I -The Best of Baroque, An Overview C.
Key Vocabulary 1.
Review of terms from previous year/study for tempo, dynamics and families of instruments, p.146 D.
Procedures/Activities 1.
Collect the students' self-assessments. Ask if anyone would like to share any of their thoughts from their assessment.
2.
Distribute the Unit Overview Sheet, and explain to them what they will be studying and how they will be demonstrating their understanding. Point out that listening and describing what they hear will be a significant portion of their assessment. Explain that you're going to spend time today helping them to listen and describe the music they hear. 3.
Have students look at the abstract work of art for 30 seconds. Take it away, and ask students to write down everything they can about it. Spend a few moments sharing their comments. 4.
Acknowledge that it was difficult to complete this task for more than one reason. First, the artwork was abstract, and not easily identified. Second, they weren't told what to look for. When we're directed ahead of time it makes looking at art work a little easier. It's the same with music. If we understand how it's put together and what to listen for, we won't get lost as easily.
5.
Listen to Pachelbel's Canon in D together. Put the Listening Sheet transparency on the overhead before listening. Distribute the listening sheet scoring rubric. Write in answers as you listen, demonstrating the type of responses expected for each section. 6.
Together, listen to "In the Hall of The Mountain King." Students write as they listen, using scoring rubric and Listening Sheet Terms to Know. Discuss. Put all materials in folder. E.
Assessment/Evaluation 1. no formal evaluation for this class that it may be in the higher part of the instrument, or it may be played in the lower part of the instrument. Allow them to tell how many times they heard the motive. 5.
Define counterpoint. Explain that counterpoint was prevalent in the music of the Baroque Era, and specifically the music of J.S. Bach. E.
Assessment/Evaluation 1. Distribute the culminating project handouts. Go over them with the students. Ask them to consider the projects tonight, and to be prepared to submit their first, second and third choices tomorrow in class. Give students time to work with their culminating project groups and decide who will do what, and who will bring what materials. Have them turn in a sheet with the details at the end of the class. Tell them that they will have class periods 10 and 11 to work on their projects, but that they must have all their supplies for those days, and that they will be graded on the work they do during those two class days. 6.
Distribute the guided reading on Handel for homework. E.
Assessment/Evaluation 1. Assign the guided reading activity for Handel. Give background information: How Handel wrote many operas that were popular in England, but they began to lose popularity because they were in Italian, and the people wanted lyrics in their own language. He began writing oratorios -give definition for glossary. 4.
Handel wrote it in only 24 days. It is a compilation of verses from the New and Old Testaments of the Bible, set in three parts. The Hallelujah Chorus comes at the close of the second part. Share the story of the King being in attendance, and standing when he heard this composition. Everyone else stood, and the tradition continues today that audiences stand at the performing of the Hallelujah Chorus.
Listen to the Hallelujah Chorus and have students complete a listening sheet. Prepare them by telling them that there is a fugue-like section in the middle of the work. The words "and He shall reign forever and ever" begin with the bass voices, then moves to the tenors, then altos, then finally sopranos. Read the selection (preferably on an overhead so they can practice good posture and look up.) 4.
After they finish and return to their seats, inform them that they just performed the work much like a concerto was performed in the Baroque Era. Give the definition of concerto for their glossary. 5.
Tell them they are going to listen to a movement (section) from a set of very famous concertos written by J.S. Bach in honor of a nobleman from Brandenburg. Ask them how they might know when the tutti is playing and when the concertino is playing. Create a presentation about one of the two Baroque composers studied in class B. Materials 1.
All materials from class work (in folder) 2.
Materials needed for individual projects (brought in by students) 3.
Appendix E -Group work scoring rubrics 4.
Student goal sheet for group work 5.
CDs of Bach and Handel's music C.
All vocabulary in Appendix I D.
Students will work in their culminating project groups for the class period.
2.
Meet with each group to review goals for the day. 3.
Evaluate their group work using the scoring rubric. 4.
Stop group work in enough time to go over goals with each group and make goals for next class. 5.
Begin class presentations if time permits and types of projects/number of groups necessitates more than one day of presentations. E.
Assessment/Evaluation 1. Group work scoring rubric.
2. Group goals.
3.
Culminating project rubrics. Culminating Projects are assessed.
VI. CULMINATING ACTIVITY
A.
Students have the option of choosing one of four culminating activities. They will work in groups to complete this project. Answer the following questions, using the work you did in class today.
VII. HANDOUTS/STUDENT WORKSHEETS
• How many instruments did you recognize during Instrument Bingo? Name them.
• What family of instruments did you recognize most easily? __________________ Why?
• What family of instruments do you need to review the most? __________________
• How many elements of music did you know very well? _____ Name them.
• List elements of music that you need to review the most.
• I knew the following about J.S. Bach and G. F. Handel:
• After reviewing the Unit Overview Sheet, I know that I will need to give special attention to the following: The Junk Food Fugue
The phrasing in this fugue is not divisible by four, thus the inclusion of rests in sections two and three. The words have been underlined in this version to show how the beats fall. Each underline is one beat. Familiarity with the subject of the fugue will make section one easier to teach. 
